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Abstract

Ernst Bloch is a 20%-century German philosopher, associated with the Frankfurt School of
critical theory. His most important philosophical works are The Principle of Hope (1959) and The
Spirit of Utopia (1918). The aim of this paper is to explore Bloch’s views on childhood and education
in the context of his own upbringing. Special attention will be paid to two important influences
on Bloch’s thought: Romanticism and Marxism. This paper will be divided into three parts: The
first part will provide a portrait of Bloch’s childhood and youth. It will trace his early inclination
toward Marxism and Romanticism and elucidate Bloch’s attitude toward conventional education
and learning. The second part will focus on the relationship between childhood, education and the
human imagination. It will contain references to the following literary texts: William Blake’s “The
School Boy”, Samuel Taylor Coleridge’s “Frost At Midnight”, William Wordsworth’s “My Heart
Leaps Up” and Johann Wolfgang von Goethe’s The Sorrows of Young Werther. The third part will
focus on the role of critical thinking in education. It will outline Bloch’s critique of conventional
education in capitalist society and his vision of a different kind of education. Please note that all
translations from Bloch’s Das Prinzip Hoffnung (The Principle of Hope), Pddagogica, Spuren
(Traces) and Literarische Aufsditze (Literary Essays) are my translations.
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Ozet

Ernst Bloch, Frankfurt Ekolii elestirel teori ile iligkili bir 20. ytizy1l Alman filozofudur.
Giineybat1 Almanyada bir is¢i sehri olan Ludwigshafende 1885 yilinda dogmustur. Kant, Fichte,
Schelling, Hegel ve Marx'tan etkilenmis, Freud’un psikanaliz teorisini ise elestirmistir. Theodor W.
Adorno, Georg Lukdcs, Bertolt Brecht ve Walter Benjamin ile yakin iliskide olup fikir telakkisinde
bulunmustur. Esas ilgi alani insanhigin titopyaya ulasma arzusudur. Onun en Onemli felsefi
calismalari, birinci Diinya Savagi esnasinda bir pasifist olarak siirgiinde bulundugu Isvigrede yazdig
Utopya Ruhu (1918) ve ikinci Diinya Savasi ve sonrasindaki soguk savas déneminde siirgiinde
yasadigt ABD'de (Bloch bir yahudi oldugundan Nazi rejiminden kagmak zorunda kalmistir) yazdig:
Umut Ilkesi (1959)dir. Bumakale Bloch'un daha az bilinen Pidagogica (1971) eseri hakkinda olup,
makalenin amaci, Bloch'un ¢ocukluk ve egitime yénelik gériiglerini ortaya koymaktir. Inceleme
ti¢ boliime ayrilir: Birinci bolim Bloch’un gocukluk ve gengligi hakkinda olup, odaginda Bloch'un
dogdugu, merkezinde biiyiik bir kimya fabrikas: bulunan is¢i sehri Ludwigshafen ile daha varlikli
ve kiiltiirlii ailelerin yasadigi komsu gehir Mannheim arasindaki karsitlik bulunmaktadir. Tkinci
boéliim ¢ocukluk ve egitim tizerine Bloch'un diisiinceleri ve Romantik diisiince arasindaki yakinlig:
mercek altina aliyor. Bu béliim Bloch'un ¢ocukluk ve egitim hakkindaki diistinceleriyle, bu iki
konunun asagidaki Romantik edebi metinlerde ele alinisi arasindaki paralellikleri inceliyor:
William Blake'in “Okul Cocugu’, Samuel Taylor Coleridgen “Geceyarist Sogugu’, William
Wordsworth'un “Kalbim Hopluyor” ve Johann Wolfgang von Goethe'nin Geng Werther’in Acilari.
Ugiincii béliim Bloch'un geleneksel egitim sistemine elestirilerini ele alir. Bu boliim Marksist ve
Romantik fikirlerin onun {izerindeki etkisine dikkat ¢ekiyor ve Bloch'un olas: farkli bir titopik
egitim anlayis1 hakkindaki vizyonunu 6zetliyor. Liitfen su metinlerdeki terciimelerin tamaminin
tarafimdan gergeklestirilmis oldugunu dikkate aliz: Das Prinzip Hoffnung (Umut Ilkesi),
Pidagogica, Spuren (Izler) ve Literarische Aufsitze (Edebi Denemeler).

Part One

Ernst Bloch is a 20®-century German philosopher. His major philosophical works are
The Spirit of Utopia, written towards the end of WWI in Switzerland, and The Principle
of Hope, written during WWII in the USA. He is also the author of Traces (1930), a
collection of stories, aphorisms and essays, of Literary Essays (1964) and of Pddagogica
(1977), a work on education. In all these works, Bloch has commented on childhood
and the importance of education. Bloch’s works have been influenced by Marxism and
Romanticism. His main interest has been utopia. He has argued that the most important
characteristic of human beings is utopian longing. Bloch (1959, p. 356) has claimed that
human beings are determined by utopian longing or “the Not”, which he has defined as
“a lack of something” and also as “an escape from this lack”, “a driving toward what is
missing”. As Bloch has argued, this becomes particularly obvious in children: “From the
very beginning, we are looking for something. We are desirous through and through. We
cry because we do not have what we want” (Bloch, 1959, p. 21). According to Bloch,
we do not even know what we want. Therefore, we are constantly trying to find out
what we want. Again, this becomes particularly obvious in children: “A child takes up
and handles everything he sees, to find out what it means. Throws everything away, is
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restlessly curious and does not know of what. [...] Boys destroy what one gives them.
They are looking for more, unpack it. Nobody could name it and nobody has ever gotten
it” (Bloch, 1959, p. 21).

Nobody could name it and nobody has ever gotten it. Something is missing, but
we do not know what it is. We can only look for it or try to imagine it. In any case,
according to Bloch, utopian longing is the most important driving force in human life and
particularly strong in childhood and adolescence. Utopian longing appears to have been
a strong driving force in Bloch’s own childhood and youth. In Traces, Bloch (1930, p.
12) has remarked: “Children like it best at someone else’s home. Only, they soon notice
what’s wrong there too. If it were so nice at home, they wouldn’t leave so eagerly. They
often sense early that, here as elsewhere, much could be different”. Bloch was born in
Ludwigshafen in 1885. His family and school did not hold much interest for him. From
an early age onward he felt drawn to a “somewhere else”, somewhere different. He felt
drawn to books about adventure and far-away places, to the theatre, music and the plays
of Lessing, Goethe and Schiller. As a university student, he felt drawn to Marxist ideas.
It is important to note that Bloch’s hometown Ludwigshafen was a workers’ city. It was
founded in 1865 as the location of the chemical plant BASF. The neighbor city Mannheim
was founded in the 17" century as residence of the Prince-Elector of the Palatine. The two
cities were fundamentally different in terms of their history, architecture and population.
Bloch noticed these differences at an early age. In Ludwigshafen, the air was dark with
smoke. The streets were dirty, and the workers looked tired and hopeless. But after one
had crossed the bridge, everything was different: The air was clean. There were old
taverns and citizens’ houses, which looked pretty and well-preserved (Markun, 1977,
pp- 12/13). Mannheim was a neat and pleasant city. As Bloch has sarcastically remarked
(1965, 408), the citizens of Mannheim used to eat “what had been earned by the labor
of the workers of Ludwigshafen”. Bloch identified with the plight of the workers. Like
them, he loved to cross the bridge and venture into Mannheim, which he characterized
as “a beautiful free afternoon or evening for the neighboring city of Ludwigshafen -
Sunday, from which one carried back all kinds of cultural treasures”(1965, p. 405). His
favorite hunting grounds were the Mannheim Library, the Mannheim Theatre, the annual
Mannheim Fair, the harbor and the vast plains alongside the rivers Rhine and Neckar.
In the Mannheim Theatre, Bloch listened to classical music and watched performances
of plays by Goethe and Schiller. Works such as Beethoven’s Fidelio and Schiller’s Die
Rdéuber introduced him to “the True, Good and Beautiful” (Bloch, 1965, p. 406). The
True, Good and Beautiful did not exist outside the theatre, but Bloch believed that it
should and could exist in the real world. These early experiences in the Mannheim
Theatre had a profound and lasting influence on him. In the Mannheim Library, Bloch
read the works of Hegel and the German Romantics. It is important to note that the
library did not possess any books written after 1860, which means that Bloch remained
untouched by positivistic ideas (which he later detested and refuted in his works). As a
boy, he eagerly read the books of Karl May, a writer of adventure stories, which are set in
far-away exotic places. Bloch (1959, p. 29) has argued that boys long for “adventures”,
“audacity, color, width and height”. This desire for adventure, space and color drew
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Bloch to places like the Mannheim Fair, the harbor and the plains between the Rhine
and Neckar rivers. At the Mannheim Fair, he watched mermaids, magicians, cowboys
and men who swallowed and regurgitated frogs. The fair consisted only of “six rows
of stalls”, but it gave him an idea of “how big the world is” (Bloch, 1965, p. 405). The
harbor also gave him an idea of how big the world is because it was full of ships from
distant countries. He loved talking to the sailors and listening to their stories (Bloch,
1930, p. 68). On the vast plains between the Rhine and the Neckar, Bloch and his friends
used to take long walks and to act out imaginary adventures. Every stone and every
tree could become the hero in a story. When they had tired themselves out, they felt the
impact of the solitary landscape between the two rivers: “We were drawn into the beauty
of trees, clouds, of the evening sky — to such an extent that it hurt and that we suffered
from our speechlessness, which almost caused hallucinations” (Bloch, 1930, p. 70).
Compared to these pastimes, school appeared boring to him. Bloch did not like school,
and he was not a good student. Once, he even had to repeat a class. However, while
he was still a high school student, he exchanged letters with several eminent German
philosophers, such as Ernst Mach, Theodor Lipp, Eduard von Hartmann and Wilhelm
Windelband (Markun, 1977, pp. 16-18). Besides, he wrote his first philosophical essays
at this time. In one of them, Bloch (1930, p. 71) has claimed that “the essence of the
world is urge and energy to create [...] the thing-in-itself is the objective imagination”.
Bloch has repeatedly emphasized the importance of the human imagination, especially
the importance of the human capacity to daydream. He has claimed that daydreams are
not a waste of time but instructive and inspiring. According to Bloch, daydreams are
like “windows through which we can see the daydream world of realizable possibility”
(Bloch, 1959, p. 111). Daydreams are expressions of utopian longing. They are also the
seeds of utopia. From these seeds something new, something different, something better
can come into existence. Bloch (1959, p. 271) has claimed that reality does not only
consist of the empirical real but also of the imaginary real. According to him, daydreams
can change our lives and the world we live in.

Part Two

As pointed out above, Bloch has valued the human imagination and the human
capacity to daydream highly. He has remarked that the daydreams of children are often
about freedom and adventure: “The boy kidnaps himself and rides away on a fast horse
into the safety of adventure. The night is full of taverns and castles. There are weapons,
fireplaces, men as tall as trees and no clock” (Bloch, 1959, p. 23). People can daydream
almost anywhere, for example in a class room, where there is usually a clock and where
time often passes very slowly. Bloch has repeatedly described the class room as a place
of suffering: “Parents and teachers certainly know how to inflict sadness on the child”
(1959, p. 23). According to him, “the suffering in school can be more disgusting than
any kind of suffering experienced later in life, except the suffering of the prisoner”(1959,
p. 23).

The poem “The School Boy” by William Blake describes the feelings of a child
about school. Like Bloch, Blake’s schoolboy does not like school. Like Bloch, the
schoolboy prefers spending his time out of doors or with a book of his own choice. He is

220



folklor / edebiyat

happy and at ease when he walks through a forest, where “the birds sing on every tree;/
The distant huntsman winds his horn,/ And the skylark sings with me” (in Driver, 1995,
p- 3). In such moments, his life is full of joy. By contrast, the class room is devoid of
joy: “But to go to school in a summer morn/ O! It drives all joy away” (in Driver, 1995,
p. 4). The class room is not only joyless but moreover scary. The teacher is referred to
as “a cruel eye outworn”, which watches and terrorizes the children, who “spend the
day,/ In sighing and dismay” (in Driver, 1995, p. 4). Blake has compared the school
children to birds who are locked up in a cage. A locked-up bird cannot fly. A locked-up
bird sometimes stops singing. A locked-up bird sometimes dies after a short captivity.
Blake paints a powerful picture of the crippling effects of conventional education in the
late 18™ century. Besides, he draws attention to the cruelty and ignorance of parents and
teachers who harm and destroy the happiness, well-being and creativity of their children
and students. It is almost paradoxical how parents and teachers inflict knowledge on
children. Without freedom and inspiration, the children become bored and inattentive.
What a waste! Children can learn so many things while they are very young. Blake’s
school boy wants to learn, but listening to the teacher’s monologues which rain down on
him like a “dreary shower” (in Driver, 1995, p. 4) only makes him feel tired, numb, cold
and lonely. But he must endure the lesson. He cannot escape. He can only imagine that
he is somewhere else.

In his poem “Frost At Midnight”, Samuel Taylor Coleridge also describes the class
room as a place of suffering. A male adult narrator remembers his unhappy and miserable
school days. He has been sent to a boarding school and feels lonely and sad because he
misses his parents, siblings and friends. Besides, he feels alienated in a big city devoid
of forests, meadows, lakes and hills. During the lessons, he stares into the fireplace,
imagining and hoping that the door will open, that somebody from his hometown or
family has come to take him back home with them. Now that he is an adult and the father
of a young son, he thinks about his son’s education. He expresses his determination not
to send his son to a boarding school in a big city but to let him grow up in his family and
in the countryside where Nature will be his teacher:

“[...] thou, my babe! Shalt wander like a breeze

By lakes and sandy shores, beneath the crags

Of ancient mountain, and beneath the clouds,

Which image in their bulk both lakes and shores

And mountain crags: so shalt thou see and hear

The lovely shapes and sounds intelligible

Of that eternal language, which thy God

Utters, who from eternity doth teach

Himself in all, and all things in himself.

Great universal Teacher! he shall mould

Thy spirit, and by giving make it ask.

Therefore all seasons shall be sweet to thee” (in Driver, 1995, pp. 18/19).

The boy’s father wishes that his son will learn to appreciate life in all its aspects. All
seasons shall be sweet to him: summer, spring, autumn and winter. The father hopes that
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his son will be able to enjoy the sight of grass, leaves, branches and birds — in short, of
the beauty of nature and the bounty of human life.

The human capacity to feel joy at the sight of natural phenomena and to appreciate
all aspects of human life is at the center of William Wordsworth’s poem “My Heart
Leaps Up”. A male adult narrator emphatically tells the reader that his ability to feel joy
at seeing a rainbow in the sky is what he values most in life. He even declares that he
would rather die than lose this ability:

“My heart leaps up when I behold

A rainbow in the sky:

So was it when my life began;

So is it now I am a man;

So be it when I shall grow old,

Or let me die!” (in Driver, 1995, pp. 22/23)

What happens when you see a rainbow in the sky? Does your heart leap up? Or
can it be that you have not even noticed it? Perhaps you were busy, perhaps you did not
look up at the sky because your eyes were glued to the ground or to the screen of your
mobile phone. Perhaps you were thinking of something and did not pay any attention
to your environment. Bloch (1959, p. 35) has aptly remarked that “most people in the
street look as if they were thinking of something else entirely. The something else is
mainly money, but also what could be bought with money”. In my opinion, he was right.
In my opinion, more than 50 years later this statement is still true — but only of adults.
Children in the street do not think of money and what could be bought with it. They
pay attention to everything - the sky, clouds, trees, birds, beetles, ants, snails, stones,
and flowers (to name only a few things which arouse their curiosity). When a child
sees a rainbow s/he gets excited and happy. As Wordsworth has claimed, children are
superior to adults because children are more perceptive, imaginative and receptive to
beauty and joy than adults. Adults do not perceive how beautiful the world is. Adults
cannot imagine anything which is outside the narrow scope of empirical reality. Adults
kill potential joys with their anxiety about money and social status. Wordsworth has
stated that “The Child is father of the Man” (in Driver, 1995, p. 23). We all know that
we were children before we became adults. But usually we ignore this fact. We do not
try to learn from children. We expect them to learn from us. But what do we actually
teach our children? We teach them to adjust themselves to the world we live in. But is
this world really desirable? According to Bloch, it is not. According to him, capitalism
has caused immense problems: social injustice, poverty, misery, exploitation, pollution
and alienation — the alienation of human beings from nature and the alienation of human
beings from each other and from themselves.

Alienation is an important theme in Johann Wolfgang von Goethe’s novel The
Sorrows of Young Werther. Werther, the protagonist, suffers from feeling alienated from
the society in which he lives. He cannot find love or friendship among the adults he is
acquainted with. He pities and despises most of his adult acquaintances. He often avoids
the company of adults. He prefers the company of children. He finds the members of
his own social class (the upper class) detestable because they are phony, stupid and
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arrogant. They believe that they are superior to people from the lower classes and to
children. But Werther recognizes the innocence and sensitivity of children: they have
not become alienated yet. They are still a part of nature, in harmony with themselves
and their fellow creatures. As Friedrich Schiller (1795a, pp. 4/5) has pointed out, we
love children because they are like nature: “In nature, we love the quiet, creative life, the
tranquil inner force, the being according to their own laws, the inner necessity, the eternal
unity with themselves. They are what we once were. [...] They are also representations
of our lost childhood, which will always be our most precious treasure”. Children do not
act according to the prescriptions of society yet. Their behavior is not prescribed and
thus artificial but spontaneous and natural. Children do what they like: They play games
and enjoy themselves. They run, jump, laugh, shout. They become hot and excited. Their
eyes glow. Their cheeks become red. They are agile, warm and alive. By contrast, adults
are like hard, cold pieces of wood. Adults do not play hide-and-seek or catch-me-if-you-
can. They do not play but are played like marionettes by social conventions. According
to Werther, social intercourse among well-educated upper middle-class adults is like
an unnatural, joyless game: “I play the game myself, or rather am played with, like a
puppet, and from time to time I grasp my neighbor’s wooden hand and withdraw with
a shudder” (Goethe, 1774, p. 74). This is an apt description of alienation. The novel
also contains a critique of schools and teachers. Like “The School Boy” and “Frost At
Midnight”, The Sorrows of Young Werther depicts school as a place of confinement and
suffering. When Werther visits his hometown (he had left it as a child after the death of
his father), he passes by his old school and thinks of his teacher, “that honest old woman
[who had] herded us children into the fold” (Goethe, 1774, p. 86). He also remembers
“the restlessness and tears, the heaviness of heart and the mortal fear [he had] endured
in that hole” [the class room] (Goethe, 1774, 86). Then, Werther takes a walk along the
river. He remembers how he spent time at the river when he was a child: “I remembered
so clearly how I would stand there gazing at the flowing water, following it with my head
full of romantic notions, imagining the exciting parts it would pass through” (Goethe,
1774, p. 86). By the river, he is free. He has time to daydream about the future.

Part Three

Bloch has not only emphasized the importance of the human imagination but also
the importance of critical thinking. Bloch has criticized conventional education for
stifling the students’ imagination and ability to think. In Blake’s “The School Boy”,
the children are at the mercy of the teacher. In the 20™ century, the tyranny of the
teacher was replaced by the tyranny of the textbook (this also applies to our century,
in my opinion): “Like slaves, the students have to memorize innumerable blind facts
for the exams. In this manner, the students are prevented from thinking by the lack of
time” (Bloch, 1971, p. 8). According to Bloch (1971, pp. 25/26), the memorization of
knowledge stifles “the living spirit” of the curious and intelligent students and turns
learning into “a tiresome, unwilling mechanical routine”. Bloch (1971, p. 31) has further
criticized conventional education for assigning to the students a passive role (Bloch’s
view is very similar to Paulo Freire’s). The students are expected to listen to what the
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teacher says. The teacher is expected to fill the students with “facts”. Bloch (1971, p. 46)
has rejected the concept of “facts”. He has argued that there are no facts, only processes.
Capitalist ideology promotes the concept of “facts” and the notion that “facts” are neat,
unproblematic unities, which one can treat separately. According to Bloch (1971, p.
46), the concept of “facts” contains “elements of the category ‘commodity’”. “Facts”
resemble products. Like Marx, Bloch (1971, p. 27) has argued that education has become
a product or a commodity. Teachers are like salesmen who offer knowledge. Students
are like customers who buy and consume knowledge. Besides, the concept of “facts” has
become “mixed up with the concept of the ‘past’™ (Bloch, 1971, p. 46). The concept of
“facts” falsifies our perception of the past and of the future. According to Bloch, the past
is not finished and closed. By contrast, it contains undischarged future, which can exert
a powerful influence on the present and the future. According to Bloch, the future cannot
be predicted. It has not been automatically determined. Like the past, it is unfinished
and still open (Bloch, 1959, p. 228). In capitalist societies, the present is almost non-
existent: It is being drowned in the hectic pace and restlessness of capitalism. As Bloch
(1971, p. 114) has pointed out, “[t]he profit drive per se is infinite; it never comes to a
halt. Therefore, tranquility is not a value of capitalist society” (Bloch, 1971, p. 114).
According to Bloch (1971, p. 123), tranquility is an important condition of wisdom.
However, as Bloch (1971, p. 123) has argued, “bourgeois society has distanced itself
from the concept of wisdom. It has gotten more and more into a chase and empty motion;
it is not interested in contemplation and self- reflection”. In a capitalist society, money
is the highest good. Work is its highest value. By contrast, Bloch has emphasized the
value of idleness: “It is good to have time [...]; it is as good as to have space — space to
walk and space to create” (1975, p. 107). Idleness is an important condition of thinking.
Thinking is a step toward acting. But conventional education systematically prevents
students from thinking. As mentioned above, the students do not have time to think
because they must memorize “facts” for the exams. Besides, they are prevented from
thinking by textbooks that veil all contradictions inherent in the subject matter. If the
teacher drew attention to these contradictions, the students could become incited to think
(Bloch, 1971, p. 12). But this would not be in the interest of capitalism. Bloch (1959, p.
1090) has argued that capitalism uses education to produce docile and useful employees.
He has claimed that the ideal employee in the capitalist system is “deliberately small”,
“artificially faceless”, “without color”, “does not smoke, does not drink, does not play
cards, does not look at girls, shall control his instincts and live the life of virtuous trash”.
According to Bloch (1959, p. 1090), parents and teachers are mouthpieces of capitalist
ideology. They teach young people to “accept and endure what is done to them. The will
is assaulted and broken, no matter what, one only nods and smiles. The faculty of reason
does not stray beyond the boundary of the prearranged questions and answers which
arise from the life of the employee”. As Bloch (1971, p. 9) has pointed out, the 19%-
century has produced the bourgeois, the 20" century the Babbitt. The Babbitt perceives
capitalism as natural. S/He strives for a comfortable life in conformity with capitalist
goals and values. According to Bloch (1971, p. 9), conventional education has moreover
produced “the deliberate young Babbit”, who has internalized the norms and values of
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capitalism (Bloch’s view is similar to Herbert Marcuse’s). S/He does not question the
society he lives in. S/He does not even rebel against parents and teachers. Bloch (1971,
p. 12) has argued that conventional education has achieved a “chemical miracle”: It
produces, through education, “synthetic stupidity”.

Conventional education stifles young people’s capacity to think and to imagine. It
also turns them into cripples because it serves the interests of capitalism not the interests
of human beings. Capitalism is based on the division of labor. It needs specialists. Living
in a society based on the division of labor affects human beings in a negative manner:
“The human being who is forever tied onto a single, small fragment of the whole becomes
himself only a fragment. Because he only hears the noise of the wheel which he keeps
in motion, he never develops the harmony of his being, and instead of developing his
nature as a human being, he becomes only the reflection of his business or his science”
(Schiller, 1795b, pp. 20/21, my translation). In the 18" century, the philosophers of the
Enlightenment dreamed of human beings who were whole. The guiding image of the
Enlightenment period was the citoyen. The values of the citoyen were the values of
the French Revolution: Liberty, equality, fraternity. Besides, the guiding image of the
citoyen included the Humanist ideal kalon kai agathon, which envisions human beings
as good and beautiful (Bloch, 1971, p. 21). A corresponding notion is mens sana in
corpore sano, which can be translated as “a healthy mind in a healthy body”. As Bloch
(1971, pp. 148/149) has pointed out, during the 18" century, “a few noble individuals still
wanted to be whole human beings”. But in the 19" century, the ideal of the citoyen was
driven more and more into the background, because the bourgeoisie started to distance
itself from its liberating beginnings. Eventually, the guiding image of the citoyen was
swallowed up, and with it the striving for wholeness (Bloch, 1971, p. 12). The result has
been the deliberate young Babbitt and the cripple produced by the division of labor. To
counteract the dehumanizing effects of capitalism, Bloch has formulated the following
educative goals: Teachers should encourage and help students to become critical and
independent thinkers. Teachers should encourage and help students to assume an “upright
gait” (aufrechter Gang): to resist fear and dehumanization, to strive for courage and
dignity. Teachers should encourage and help students to perceive themselves as subjects
in the sense of historical agents. This kind of education requires courage of students
and teachers. Sadly, most people simply feel scared and powerless. They perceive
themselves as “only passively thrown into What Is”, but, as Bloch has argued, “we can
throw ourselves actively into What Is Becoming”. Bloch (1971, p. 55) has claimed that
the young have an affinity to What Is Becoming. They are themselves full of a “Not-Yet-
Conscious” and a “Not-Yet-Become”. Bloch (1971, p. 55) has argued that “this Not-Yet-
Conscious, Not-Yet-Clearly-Known, Not-Yet-Become connects youth with change”.
The goal of this change is utopia — the “realm of freedom”. Marx has described the
“realm of freedom” as a state in which all the negative features of capitalist class society,
such as poverty, misery, exploitation and alienation, will have been abolished. Bloch
(1959, p. 241) has described the “realm of freedom” as a state “in which neither man
behaves towards the world, nor the world behaves towards man as if towards a stranger”.
For Bloch, utopia will be a reality when the whole world will have become a home for
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all human beings. The German word for “home” is “Heimat”: a safe place where there is
enough to eat and where people care for each other, like a mother who takes care of and
gives love to her children.

Not
1 Like many thinkers of his generation, Bloch’s ideas are gender-biased: The “child” appears to
be identical with “boy” in his works.
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Pozitivizmin Alman Edebiyatina Yansimasi

The Reflection of Positivism to German Literature
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Ozet

Avrupada 19. ylizyilin sonlarina dogru siyasi ve ekonomik bir¢ok degisim yasanmis ve
bu degisim toplum {izerinde olumsuz sayilacak etkiler gostermistir. Modernlesmenin baglamasi,
ozellikle Sanayi Devrimi ile insanlarin giinlik hayati en az siyasi durum kadar degismis,
genel bir huzursuzluk kendini gdstermistir. Oyle ki kimi zaman bu huzursuzluk gosterilerin
diizenlenmesine kadar gitmistir. Ayn1 zamanda bilimde pozitivizm akimi kendini gostermis ve
sosyal bilimlerin, doga bilimlerinin y6ntemlerine yonlendirilmesi gabasi ortaya ¢ikmistir. Tim
bu gelismeler elbette Alman Edebiyatrna da yansimis, cogu eserde degisimin getirdigi toplumsal
veyahut bireysel huzursuzluklar konu edilmistir. Ayn:1 zamanda pozitivizm akimi ile birlikte
edebiyat alaninda yeni bir yontem gelistirilmis, saniye tslubu ile gercekler adeta kopyalanarak
iletilmistir okuyucuya. Bu makalede tarihi siire¢, yasanan degisimlerin topluma ve bireylere etkisi
anlatilmis, daha sonrasinda pozitivizm ile ortaya ¢ikan saniye tislubu tizerinde durularak eserler
tizerinden orneklemeye gidilmistir.

Anahtar sozciikler: Pozitivizm, Auguste Comte, Alman edebiyati, modernlesme, saniye
tislubu
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Abstract

Towards the end of the19th century, there had been many social and economic changes
and these changes had effects upon the public which could be regarded as negative. Beginning of
the modernism, especially with the industrial revolution, the lives of people changed at least as the
political condition did and a state of disturbance appeared. Even, this disturbance sometimes led to
protests. And also positivism movement in science emerged and the effort to direct social sciences
to the natural sciences methods arouse. All these improvements of course reflected upon German
Literature, and social or individual disturbances caused by change were used as a theme in many
Works. Furthermore, with positivism movement a new method was improved in literature area
and with the second styling, the truths were all conveyed to the reader like copied. In this article,
Documents are given about the historical process and its impact on the society and individuals,
and positivism, later on examples are given from the works by emphasizing second styling.

Keywords: positivism, Auguste Comte, German literature, modernism, second style

19. ylizyilin sonlarinda Avrupada 6nemli siyasi ve ekonomik gelismeler yaganmuistir.
Bunun sonucunda toplumlarin yagam tarzi da zorunlu olarak degismis, bireyler
modernlesmeyle birlikte gelen olumlu - olumsuz tim kosullara ayak uydurmaya
caligmistir. Elbette bu gelismeler Almanyada da yasanmis ve degisim siireci her alanda
kendini gostermistir. Kisaca, s6z konusu déonemde yasanan tarihi, siyasi, sosyal, ekonomik
ve bilimsel gelismeler edebi eserlere yansimistir.

19. yiizyilin baslarinda Prusya ve Almanyanin farkl sehirlerinde insanlar ge¢imini
tarimla siirdiirmekteydi. Zira Ingiltere'nin baslattigi Sanayi Devriminin Almanyaya
ulagsmasi epey bir zaman almistir. Freiherr vom Stein, bu siireyi kisaltmak ve teknik
buluglar1 incelemek icin Ingiltere€'ye seyahat etmig, ancak bu girisim de siirecin
hizlanmasini saglayamamigtir. Sanayi Devriminin Almanya i¢in en 6nemli bulusu
stiphesiz demiryollar1 olmugtur (Korte, 2011: 78). Zira ge¢ de olsa Almanyanin
demiryollarina kavusmasiyla insanlarin giinliik hayat: tamamen degismistir. Trenin
glinlik hayata girmesi sayesinde insanlar sehirlere go¢ etmis ve kisa siirede sehir
niifusu artmustir. Sehirlesmenin asil sebebi ise yine Sanayi Devriminin bir sonucu olan
fabrikalarin kurulmasidir. 1830 yilinda niifusun beste biri tarimla ugragirken, 1880’lerde
bu oran yariya digmistiir. Kiictik isletmeleri oldukea etkileyen siireg, bu isletmelerin
¢ogunun kapanmasina sebep olmus, ustalar kepenklerini kapatir kapatmaz yeni agilan
fabrikalarda is¢i olarak ¢aligmaya baglamigtir. Sanayi Devrimi is¢i sinifini olusturmus,
kentlesmeyi getirmis, ancak bu halkin maddi anlamda zorlanmasina sebep olmustur. Is¢i
sinifi, sehre tasindiktan ve agir isler yapmaya basladiktan sonra bityiik sehrin masraflarin
da yiiklenmistir. Bunun aksine yiiksek gelirli tabaka, varligina varlik katmis, hatta olusan
ihtiyaca yonelik biiyiik bankalar kurulmustur (Miiller, 1986: 166).

Sanayi Devrimi siirecinde halk yeni diizene uyum saglamaya calisirken, Fransiz
Devriminin sorunlar1 da Almanya’ya sigramis, 1848 yilinin mart ayinda halkin degisik
kesimleri toplanarak yanki uyandiran gosteriler diizenlemistir. Ogrenci ve is¢i sinifinin
katildig1 bu gosterilerin esas sebebi, yiiriitiilen i¢ siyaset olup bu hareket tarihe Mart
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Devrimi (Mérzrevolution) olarak ge¢mistir (Miiller, 1986:156). Bu siirecin yaganmasinda
1862 yilinda I. Wilhelm tarafindan Prusya bagbakani olarak atanan Otto von Bismarck’in
da etkisi bitytiktiir. Bagarili bir dis politika yiiriitmesi sebebiyle bulundugu déneme adini
dahi veren Bismarck, halkina i¢ siyasette huzurlu bir ortam saglayamamistir. Bunun
baslica sebebi ise, glicline tehdit olarak gordiigii Katolik Kilise ve Sosyal Demokratlar ile
olan savast olmugtur. Katolik Kilisenin giictinii bertaraf edebilmek i¢in Kiiltiir Savasini
(Kulturkampf) baglatmis ve Imparatorlugun diismani olarak gordiigii Sosyal Demokratlara
kars1 Sosyalistler Yasasini ¢ikarmustir (a.g.e. s.162-163). Alman - Fransiz Savasrnin 19
Temmuz 1870 tarihinde ilan edilmesi ile Alman devletlerinin birligi saglanmis ve savasta
Alman cephesinde Prusya — Kuzey Almanya, Bavyera, Wiirttemberg ve Baden birlikleri
yer almig, sonucunda da 4 Eyliil 1870'de Alman Imparatorlugu kurulmustur (a.g.e. s.182).
I. Wilhelm’in 1888 yilinda vefat etmesiyle oglu III. Friedrich basa ge¢mis, ancak o da 99
giin sonra hayatini kaybetmistir. II. Wilhelm’in tahta oturmasi ise hem i¢ hem de dis
sorunlarin devamina sebep olmustur. Almanya’nin artik dis politikay: etkileyecek kadar
gliclii oldugunu diisiinen Wilhelm'in kiiresel politika (Weltpolitik) anlayisiyla yiirtittigii
siyaset de beklendigi gibi ylirlimemistir (Gigl, 2008:122).

Bahsi gecen donemde sehirlesme ve teknik gelismelerin sonucu olan toplumsal
yozlagma, yalnizlasma ve memnuniyetsizlige, siyasi huzursuzluk da eklenmis, Almanya
bir taraftan gelisirken, vatandaslar1 zor bir déneme girmistir. Tim bu yasananlar elbette
donemin yazarlarina konu olmus ve edebi eserlerde yansitilmistir.

19. ylzyilin sonlarina dogru ortaya ¢ikan natiiralistler, toplumun yagadig tim bu
sorunlary, felsefi ve ahlaki anlamlari tizerinde durmadan gergek ve yalin haliyle anlatmay:
amaglamiglardir. Bunun i¢in dénemin aydinlarinin irettikleri fikirleri es ge¢meyip,
diistincelerinden yararlanmiglardir. Bunlarin arasinda Charles Darwin'in evrim diistincesi,
Herbert Sencer’in (1820-1903) bireyin ve toplumun varligini korumasini saglayanin “iyi’,
zarar verenin “kéti” oldugu kanaati, John Stuart Mill'in (1806-1873) olgularin deger ya
da degersizligini toplumdaki etkileri ile iliskilendirmesi ve Karl Marx’in toplum ve tarih
disiincesi bulunmaktadir (Frenzel,2004: 458-459).

Auguste Comte’'un 19. yiizyilda sosyal bilimleri, doga bilimlerinin yontemlerine
yonlendiren “Cour de Philosophie Positive” (1830-42) adli eserinin bir diisiincesi
olan Pozitivizm ise edebiyat alaninda Natiiralistleri en ¢ok etkileyen 6greti olmustur
(Wiegmann, 2005: 40). Comte’un insanlik tarihini agikladigi “Ug Hal Yasasi’na dayanan
Pozitivizm anlayisina gore pozitif durum, dini ve metafiziksel disiincelerden sryrilmis
olmalidir. Temelinde Ampirizm’in yattig1 Pozitivizm, metafiziksel hi¢cbir kavram ve
cimleyi edinimle ortaya ¢ikmadigindan kabul etmemektedir. Diisiinceye gore sadece
deneyimle olusturulmus, analitik diisiinceler 6nem tagimaktadir ve deneyimlenmeyen,
hatta metafiziksel aciklamalar barindiran 6nermeler kabul edilmemektedir (Ulfig, 1997:
319-320). Ozetle, kabul edilebilen kavram ve diisiinceler bilimsel bilgiye dayanmaktadur.
Bu bilimsel bilgiye ulagmak ise Karl Popper tarafindan alt1 evrede belirlenen adimlara
tabidir. Poppere gore, dncelikle inceleme konusu ile ilgili gézlem ve deney yapilmalidir.
Belirli bir birikimin sonunda genellemelere ulasilir ve mantifa uygun tiimdengelime
dayali varsayimlar bulunur. Varsayimlar tekrar gozlem ve deney yoluyla kontrol edildikten
sonra “dogrulanan varsayimlar genelgeger bir yasa’ olarak belirlenir (akt. Koker;
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Keat; Urry, 2013: 25). Sistemlestirilmis bir biitiin haline getirilmesiyle de “ag¢iklayici bir
teoriye ulasilir” (Koker, 2013: 25). Popper’in bu 6nermesi “yanlislanabilirlik” diistincesi
nedeniyle gézden gegirilmis ve degisime ugramistir. Yani Popper’in bu diislincesinde
aslinda mantiksal pozitivistlerin bilimsel yaklagimlarinda yiiriittiikleri timevarimecilik ve
dogrulamaya bir kars1 durus goriilmektedir (Alkin, 2014:194). Buna gore,

e Daha 6nce ¢oziillemeyen bir problem vardir.

*  (Coziim odakli yeni bir teori olusturulur.

*  Tamdengelime dayali 6nermelere basvurulur.

*  Yanliglanabilirligi nem tagimaktadir.

e Teorilerden biri tercih edilir (akt. Koker; Sunar; Maggee, 2013: 27).

L. Eley’in de ozetledigi gibi Pozitivizmin temel diisiincesi, kavramlarin sadece
deneyimlendiginde anlamli hale gelmesi, gercegin sadece algilanabilen oldugu
ve farkindaligin gercekligine ulagilmasi gerektigidir (Ulfig, 1997: 320). Iste doga
bilimlerinden ortaya ¢ikan bu disiinceyi, Comte’un 6grencisi Hippolyte Tain ileri
tastyarak pozitivist bir estetik anlayisa deginir. Taine gore tiim insanlar etnik, sosyolojik
ve tarihsel baglara sahiptir (a.g.e., s. 41). Kendisi, diisiincesine bahis olan 1rk kavramini,
insanin yaratildig: yapi, muhit kavramini insanin icerisinde yasadig1 dogal ve sosyal alan
ve zaman kavramini bireyin kimi zaman tecriibelerle olusturdugu tarihsel goriisti olarak
aciklar. Tain'in elestirdigi nokta ise, 18. yiizy1l yazarlarinin eserlerini kendi kurallarina
gore olusturmalaridir (Ajouri, 2009:102).

Geleneksel edebi normlarin bu donemi anlatmada uygun olmadigini diistinen Tain
gibi Arno Holz da yeni bir edebiyat anlayisinin gerekliligine inanmustir. Sanat, doga
ve edebiyat liggeninden olusturdugu “Sanat = Doga eksi X” formiili ile diisiincesini
desteklemistir. Holza gore bu formiilde bulunan X’in degeri olabildigince diigitk
tutulmalidir. Zira donemin edebiyat anlayisi, gercegi bir fotograf kadar yalin ve gerekirse
giinliik dil kadar sade bir bi¢cimde yansitmay1 hedeflemektedir (Wiegmann, 2005: 41).
Yani sanat¢inin 6znelligi olarak kabul edilebilen X-degeri miimkiin oldugu kadar etkisini
azaltmalidir. Bu formiil veyahut yaklagim, elbette edebiyatin salt bilimi destekleyici ya
da agiklayic1 bir araca doniistiigii anlamina gelmemektedir. Tiim sanatgilarin oldugu gibi
yazarin da dokunuslari ve bakis agisi, eserinin 6zelligini olusturmaktadir. Alioglunun
(2010: 221) da oOzetledigi gibi “sanat¢t mevcut nesnesini degistirir. Bilim adami ise
mevcut nesnesini degisiklige ugratmadan agiklar?

Nitekim Almanyada Fransiz realistlerinden Balzac ve Flaubert gibi yazarlar da
gercegi olabildigince hakikate yakin bicimde anlatarak buna zemin hazirlamiglardir
(Piechotta; Wuthenow; Rothemann, 1994: 75). Ayni sekilde Fransiz yazar Emile Zolanin
calismalar1 Alman edebiyatinin pozitivist diisiince yapisinin olusmasina ve gelismesine
katkida bulunmustur. Zola, “Le Roman Expérimental” (1879/80) adli eserinde fizyolog
Claude Bernard’in tibbi makalesine deginmis ve bu yazinin sonuglarinin bir romana
aktarilmasi gerektigini vurgulamistir (akt. Ajouri, 2009:103). Bu diisiince, Carl Bleibtreu,
Conrad Alberti ve Wilhelm Bosche’yi de etkilemis ve “yasa’, “tecriibe” ve “timevarim”
gibi kavramlar edebiyatta da yerini almistir. Anlatim okura kaba dahi gelse, gergekler
tim detaylariyla verilmistir. Hatta, Conrad Alberti “Natur und Kunst. Beitrdge zur
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Untersuchung ihres Gegenseitigen Verhdltnisses” (1890) adli eserinde giizel olani
yansitmasindan ve degistirilemeyisinden dolay1 ideal estetik anlayisina tepki gostermistir
(akt. Ajouri, 2009:103-104).

Natiiralistler kuskusuz kendilerini yenilik¢i gormekteydi. Onlarin sanat anlayisi
farkliydi ve bu bir edebiyat devrimi sayilabilirdi. Realistlerin egilimleri, natiiralistlere yol
gostermis olsa da gegmiste yapilanlari tekrardan ibaret, idealist bir yazin bi¢imi olarak
gormekteydiler (Frenzel, 2004:458). Aytag¢’a gore bu yenilikei bilincin dogru anlagilmasi
icin ¢aba gosteren yazarlardan biri de Arno Holzdur. Holz bu konuda sunlar: ifade
ediyordu: “Bizim diinyamiz klasik degil. Bizim diinyamiz romantik degil, bizim diinyamiz
valnizca modern” (akt. Aytag, 2005:431).

Pozitivizm, aslinda natiiralist diisiiniirlerin séylemlerinde de kendini gostermektedir.
Zira insan i¢in gergek, yasadigindan ve tecriibe ettiklerinden ibarettir ve bu tecriibeleri
doganin ona sundugu gekilde algilayabilmektedir. Ozellikle psikolojik ve fiziksel yapisi ya
da yagadig1 cevresi, edinimini olusturmada etkendir. Bu etkenler kisinin olusumunu ve
aslinda kaderini belirlemektedir, boylece geliri diisiik bir ¢cevre veya iscilik gibi en kisitl
alanlar insanlarin gercek yasantisini gostermektedir. Iste bu varsayim natiiralistlerin ti¢
onemli noktaya dikkat etmesini saglamistir. Bunlar, toplumsal baglilik, hayata ve millete
yakin bir yazin bi¢imi ve pozitivist bir tutumdur (Bertl; Miiller: 2000: 28).

Natiiralist yazarlarin iizerinde durdugu ve eserlerinde isledikleri konular da
bu yondeydi. Esas alinan sorunlar arasinda biiyiik sehir, kolelik distincesi, kusak
catigmasi, cinsiyetler arasindaki anlasmazlik ve insanlarin g6z ardi edilmesi yer aliyordu
(Bertl; Miiller, 2000: 41). Yazarlar, ¢alismanin basinda Ozetlenen siyasi durum ve
Sanayi Devriminin sonucu olan sikintilar1 dikkatlice gozlemlemis ve kaleme almistir.
Insanin, toplum iginde yalnizlagip mutsuz bir bireye déniismesini ve bunun altinda
yatan sebeplerin altini ¢izmek onlarin gorevi haline gelmistir. Yazarlar, artik gercekleri
olabildigince yalin ve oldugu gibi aktarma ¢abasina girmislerdir. Clinkii deneyimlenen
gercekler yine gercekei bir yol ile anlatilmalidir. Natiiralistler bu sebeple hayata ayna
tutmak ve olabildigince gercege dayali bir anlatim i¢in saniye tislubunu (Sekundenstil)
gelistirmistir.

Saniye iislubu, ses ve hareket gibi algilanabilen en kiigiik ayrintiy1 saniyesi saniyesine
anlatma ve aktarma bi¢imidir. Bu yontemle gercek adeta kopyalanarak iletilmektedir
(Best, 2004: 494). Stockmann (2011:165) saniye iislubunun 6nemli unsurlarini su
maddelerle agiklamaktadir:

*  Betimlenenin gergeklik kazandig: fotografik bir betimleme anlayis,

*  Agiz/lehge, psikoloji ve sosyolojik konum gibi olgularin fonografik bir kayit
kesinligi

*  Anlatilan zaman ile anlatim zamaninin 6rtiismesi,

*  Kisisel anlatim tutumu, yagsanmis konusma, i¢ monolog,

*  Sadece konusma temposu ya da mimik gibi 6gelerin degil, kilik ve mekan diizeni
gibi ayrintilar1 da kapsayan oykiisel ve dramatik tiir 6zellikleri.

Saniye islubunu o doénemde kullanan yazarlar arasinda Arno Holz ve Gerhart
Hauptmann yer alir. Natiiralizm Doénemindeki basarilarinin kaniti olan eserlerinde
gercegi olabildigince seffaf bir sekilde yansitan yazarlar, hem ¢ag1 ve toplumsal degisimi

231



folklor / edebiyat

elestirel bir gozle ele almis, hem de sorunlari bireyler {izerinden en anlasilir sekilde
yansitmiglardir.

Arno Holz ve Johannes Schlaf’n 1889 yilinda “Bjarne P. Holmsen” mahlasiyla
cikardiklar1 “Papa Hamlet” adli eser bu konudaki ilk 6rnektir. Zira fakir bir adamun,
karis1 ve cocugu ile bir ¢ati katinda yagamini ve 6z gocugunu 6ldiirmesini tiim detaylariyla
anlatan eser, ‘saniye @islubunun kullanilmas: sebebiyle 6nem tasimaktadir (Baumann,
Oberle; 2000: 169).

Holz ile Schlaf’n birlikte yazdigi novelde Stéckmannin belirledigi olgular
gortlmektedir. Akustik unsur, farklihik gosterebilen telaffuzun 6nemi ve konusanin
psikolojisine gore degisen aktarim gibi ozellikler bu eserde varhigini siirdiirmektedir
(Aytag, 2005: 442-443). Bu unsurlarin 6n plana ¢iktig1 ve anlatilan olay: detayli olarak
algilamamizi saglayan ozellikler 6rnek eserde su sekilde karsimiza ¢tkmaktadir:

Ona bakakaldi. Surat: kiil rengiydi.

“0... L-amba! O... L-amba! O... L-amba!”

“Niels!!!”

Oniinden sirt iistii duvara yuvarlandi.

“Sessiz olun! Sessiz olun! Kapi m1 t-iklaniyor ?”

Iki kolu arkasinda, diiz bir sekilde duran duvar kdgidina agilmisti, dizleri titriyordu.

“Kapt mi t-tklaniyor ?”

Simdi iyice egildi. Ustiindeki golgesi salindi, gozleri birden beyaz goriindii.

Bir tahta ¢itladi, yag cizirdadi, disarida ¢ati oluguna ¢iy damliyordu.

TIPD oo e TIPP ..o e, Tipp
.............................................. Tpp ...ocoooeveeevennnn.. (Holz; Schlaf 1978: 62).1

Verilen bu ornekte bireye ait konusma 0zelligi gorilmektedir. Kahramanin
konusmasinda duraksadigi anlar ve sectigi kisa ciimleler onun konusma o6zelligini
yansitmaktadir. Ayni zamanda okuyucu damla sesini adeta oradaymis gibi, bir kayit
kesinligi ile algilamaktadir. Sanki o ani yasiyormus izlenimini saglayan bu yontem,
yazilanin zihnimizde, Holzun da {stiinde durdugu gibi, tekrar gercege dontismesini
saglamaktadir. Her “tip” sesinden sonra bir bekleme siiresi vardir. Bu bekleme stiresi, bir
damlanin havadan yere ulagma siiresine tekabiil etmektedir aslinda.

Saniye {islubunu eserlerinde kullanan bir diger Alman yazar Gerhart Hauptmanndir
(1862-1946). Tiyatroya egilimli bir ailenin ¢ocugu olarak diinyaya gelen Hauptmann, her
zaman ezilen ve yardima ihtiyaci olan insanlari konu edinmistir. Brandenburg etrafindaki
dogallig1 kesfetmesiyle de resimsel bir bakis yetenegini kazanmustr, fikirsel olarak Holz’a
baglanmadan 6nce “Fasching” (Karnaval) ve “Bahnwiirter Thiel” (Demiryolu Bekgisi
Thiel) gibi eserler vermistir (Kunisch, 1967:243).

Hauptmann, “Bahnwdrter Thiel” adli eserinde saniye tslubunu ¢ok belirgin bir
sekilde kullanmistir. Ozellikle anlatilan zaman ile anlatim zamaninin ortiismesi ve
akustik cagrisimlar bu eserde yer alan 6nemli 6rneklerdir. Karisi 6liince ikinci evliligini
yapmis olan Thiel'in ¢ocuklariyla olan imtihani ve hayatin onu Charités Hastanesinin
ruh ve sinir hastaliklar1 bolimiine siiriiklemesini anlatan eserde, saniye tislubu i¢in su
ornek verilebilir:

“Sen, Minna” — sesi kii¢iik bir cocugunki gibi aglamakli oldu. “Sen, Minna duyuyor

232



folklor / edebiyat

musun? — onu tekrar ver — istiyorum...” birini tutmak istercesine havaya kaldrd
ellerini. “Karicigim — evet — ve burada onu — ve burada ona da vurmak istiyorum —
morartana kadar — vurmak — ve orada baltayla - gériiyor musun? — mutfak baltast -
mutfak baltasiyla ona vuracagim ve orada geberecek. (Hauptmann, 1970: 34)

Thiel'in 6len ilk esine haykirdig1 bu boliimde, tiziintiisiiyle dile getirdigi sozler birebir
ona 0zgi niteliktedir. Ruh halini belli eden konugma tarzi ve temposu tamamen saniye
tislubu yoluyla aktarilmaktadir. Kahraman, kendiliginden ve dogal bicimde gelisen
bir konusma siirdiirmektedir. Konusma aralarinda ise yaptig1 viicut hareketleri tasvir
edilmektedir. Eserde gecen bir diger boliim ise bize anlatilan zaman ile anlatim zamaninin
oOrtiistiigiinii géstermektedir:

“Tren goriindii — yaklasti — duman, siyah makine bacasindan sayisiz baskil itislerle
tiitiiyordu. Iste: bir— iki — ii¢ siitbeyazi buhar 1sini mum gibi ¢ikiyordu ve hemen ardindan
hava, makinenin 1slik sesini tasiyordu. Uc¢ kez ardi ardina, kisa, siddetli, iirkiitiicii.
Yavashyorlar diye diisiindii Thiel, neden ki? Ve bir kez daha ¢inlad acil durum sireni,
vankilanarak, bu sefer uzun, araliksiz sekilde” (Hauptmann, 1970: 29).

Ornek olarak alintilanan kisimda okuma siiresiyle bir trenin gecme hiz1 drtiigmektedir.
Okuyucu boylece fonografik ve fotografik bir sekilde olay1 algilayabilmektedir. Zmega&in
(1980: 199) da hatirlattig: gibi, 1887 yilinda icat edilen plagin da bahsi gegen eserde bu
yontemin kullanilmasinda etkisi biiytiktiir. Hauptmann'in bu eserinin bir diger 6zelligi
ise tabiattir. Bagkahraman Thiel, iginden modernlesmenin bir gostergesi olan trenin
gectigi, doganin i¢inde bulunan evinde yasamaktadir. Teknik gelismeler sadece trenle
gosterilmekte olup, bagkahraman igin tren, hizli bir makineden ibarettir. Eserde ayrica
orman ve hayvanlar {izerinden olusturulan ¢ok sayida sembol kullanildig1 da goéz ardi
edilmemelidir (Ollilia, 2014: 51-53).

Orneklerle anlatilan saniye iislubu sadece 19. yiizyilin sonunda kullanilmamigtir. S6z
konusu teknik giiniimiizde hala eserlerde varligini siirdiirmektedir. Ancak natiiralistlerin
sectikleri tiim anlatim yontemleri kabul goérmemistir, kisa siirede elestirilmeye
baglanmigtir. Ornegin Ricarda Huch'un (1864-1947) eserleri Romantik Ddéneme
dayanmaktadir ve Natiiralizmin etkisinin azalmasi gerektigini ve yeni bir déneme
gecisin ihtiyacini su sozleriyle ilan etmistir: "Natiiralizm egemenligi artik gecti, roliinii
tamamlad, sihri ¢oziildii”(akt. Baumann; Oberle, 2000: 172).

Kisa siirede egemenligi azalan Natiiralist akima kars1 ardi ardina birgok karsit diistince
ortaya ¢ikmistir. Bunlar tarihsel olarak kesisip kisa siire varligin1 gosterse de etkileri tiim
sanat alanlarinda oldugu gibi edebiyat alaninda da gériilmiistiir. Ornegin Empresyonizm,
edebiyatin sadece gercegin cirkinligini yansitmamasi gerektigi diistincesindedir (Gigl,
2008: 126). Daha ¢ok anlik hisler iizerinde durup, yaptiklar: ¢agrisimlart ozellikle “i¢
monolog” yontemini kullanarak ortaya ¢ikarmayi amaclamaktadir (a.g.e., s. 127).

Natiiralizme karsit olan bir diger diisiince ise kendilerini yok olan kiiltiiriin miras¢ilari
olarak goren sembolistlere aittir. “Décandence” ve “fin de siécle” kavramlarini ortaya atan
Fransiz sembolistleri, donemin Alman diistiniirleri takip etmistir (Frenzel, 2004: 484).
Onlar i¢in de eserler gercegi birebir yansitmamali, aksine her sey sembollestirilmelidir.
Alman yazarlar bunu 6zenle sectikleri elit bir dil kullanarak saglamaktadir o donemde.
Ciinkii natiiralistlerin kullandig1 jargon onlar i¢in kabul edilemez niteliktedir (Gigl, 2008:
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128). Uygun edebiyatin da kesinlikle giinliik olmayan ve merak uyandiran, masallar,
mitler, hikéyeler ve siirler oldugu goriisiinii savunmaktadirlar (Rothmann, 2003: 216).

Anlagilacag: tizere Natiiralizmden sonra ortaya ¢ikan akimlar, ayni sorunlari islemis,
ancak bunun i¢in farkl: bir bakis agis1 gelistirmislerdir. Natiiralist yazarlar, tiim olgular:
dogadaki haliyle aktarmistir. Ayrica, modern hayata gegisin sebep oldugu “bozulmay1”
anlatmanin ne 6zenle se¢ilmis bir dil veya tiir ne de gergekten uzaklagmis bir kurgu
ile miimkiin oldugunu disiinmiislerdir. Diger akimlarin aksine, insanin maruz kaldig:
tiim zorluklar, anlik hisler ve bunlarin ¢agrigimlari ya da sembollerle agiklanmamalidir.
Ancak bu dénemin akimlarinin ortak noktasi devlet makamlarini, yoksullugu, zor
caligma sartlarini, kadin - erkek esitligini ve benzeri konular1 ele almalaridir. Sonug
olarak Alman o6rneklerde de goriildiigii iizere pozitivizmin etkisinde gelisen saniye
tislubu, natiiralistlerin amagladig1 gibi olaylar1 olabildigince yalin ve gercek anlatmada
ara¢ olmustur.

Sonug¢

Avrupada modernlesme siirecinde yasanan siyasi ve ekonomik gelismeler insanlar
lizerinde etki gostermistir. Bilhassa Sanayi Devrimi ile insanlar, oturduklar1 yerler,
calisma diizenlerini, bununla birlikte glinliik rutinlerini degistirmistir. Bu yeni yasam
bi¢imi ile toplumda genel bir huzursuzluk yaganmaya baslanmistir. Degisen ve zorlagan
yasam ile bireysel ve bdylece toplumsal mutsuzluklar ortaya ¢ikmistir. Bu toplumsal
huzursuzluklar ise kimi zaman sokaklara tasmistir. Bu siireg igerisinde sosyal bilimlerin,
doga bilimlerinin yontemlerine yonlendirilme ¢abasi da kendini gostermis ve bu yeni
anlayis ile birlikte Arno Holz gibi Alman yazarlar, yeni bir edebiyat anlayisinin bu dénem
i¢in daha uygun olacagini savunmuslardir. Gergegin olabildigince “ger¢ek” yansitilmas:
gerektigi diistiniilen donemde, olgular1 bir fotograf kadar yalin bir bicimde yansitmak
i¢inse saniye tislubu kullanilmistir. Arno Holz, Johannes Schlaf ve Gerhart Hauptmann
gibi yazarlarin kullandig1 yontem ile anlatim gercege olabildigince yakinlasmistir.
Hareket ve ses gibi algilanabilen her ayrintiyr saniyesi saniyesine aktarma bigimi olan
bu yontemle, gercekler adeta kopyalanmistir eserlere. Modernlesme siirecinin bunaltici
durumunu anlatan eserler sadece bu donemle sinirli kalmayip, diger akimlarda da farklh
bakis agilar1 ve yontemlerle yer bulmustur.

Sonnot
1 Bu ¢aligmada gegen alintilar yazar tarafindan gevrilmistir.
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